Universities and colleges can and should play an important role in assisting indigenous peoples in their quest for language revitalization. Besides their functions in research and teaching, these institutions also often maintain large archives of linguistic materials on indigenous languages, which can be of key importance tc language revitalization. The most obvious situation in which these archives are critical is in the case when a language is no longer spoken natively by anyone. Then any written, audio, or video documentation is the only remnant of the language, and their use the only path to revitalization. This is a report on a workshop held for four years so far at the University of California, Berkeley, for Native American languages with no speakers. Each year, a group of 20-30 California Indians, representing close to 30 different languages over the years, have met together with linguists for a week to learn bow to find linguistic materials and make use of them for language learning purposes. The workshop is primarily for the benefit of people whose ancestral languages have no speakers left at all, although some people attended whose languages do still have a few speakers.
Native California Language Restoration Workshop." It has been known by various shortened versions of this title ever since. Table 32 .1 shows a list of the languages represented by the native scholars over the years it has taken place. Patwin, Central and Northern Porno, Hupa, Yowlumni, and Wukchumni each have anywhere from one to a dozen living fluent or semifiuent native speakers, and Bishop Paiute has many; the rest have none.
WORKSHOP GOALS
The goals of the week-long workshop are:
(1) to introduce the participants to the resources the university has available on their languages-publications, dissertations, field notes, and sound recordings-and show them how they can have access to these now and in the future; (2) to give the participants some fundamental linguistic concepts that would allow them to utilize these materials, in particular, (a) learn how to read the phonetic alphabets linguists used to transcribe the languages, (b) Jearn some of the basic linguistic vocabulary they find in publications about their languages, and (c) learn some of the fundamentals of morphological and syntactic analysis and important ways their languages are organized differently from English;
(3) to help participants learn to use organizational and analytical tools such as database programs to help with their research on their language;
All rights of reproduction in any form reserved. (4) to show the participants some ways that they can extract useful language out of these materials (we ask for oral or written products at the end of the week-such as the beginnings of phrase books of communicatively useful phrases, or a reading aloud of a story in their language, or a language lesson based on their work); and (5) to familiarize the participants with language teaching and revitalization literature and methodology.
AGENDA
Besides several teaching staff that run lectures and discussions with the whole group, each language or group of related languages has a linguistic assistant/mentor working with them closely-graduate students and faculty at the university or visiting from elsewhere. Also extremely important to the workshop is the generous assistance of the various archivists at the libraries, museums, and archives on campus, where materials on California languages are kept.
Mornings of each day are spent in a conference room teaching I inguistics; in the early afternoons are tours of the archives and libraries; and late afternoons the participants are free to work in whichever archive or library they prefer, with their student/faculty mentors if they want them. ln the evenings the participants work together on homework assignments in the dorm.
After the first workshop, in subsequent years we attempted to have about half the participants be returning people and half new. Each of the annual workshops has had a different focus. The first was centered primarily around finding the materials and becoming familiarized with phonetic writing (in order to read the field notes and publications). When native scholars must depend on linguistic materials in their efforts at language revitalization, being able to read those materials is of course essential. Participants were asked to find passages in their language which they would study and read out loud to the group. As a result of these exercises, participants were later able to memorize and recite texts of importance to them, such as prayers, or stories, a skill which now is frequently put to use in their communities for special events.
While phonetics has also played an important role in subsequent workshops, the second workshop concentrated on developing materials and lesson plans and on the use of storytelling (utilizing linguistic texts) in language teaching. The third workshop added a more sophisticated grammar component for several groups, who learned how to construct novel grammatical sentences in their languages.
In 2000, the workshop had a strong orientation toward how to turn written materials into spoken language-that is, how to work with the materials in order to learn to speak the language oneself. A special guest instructor was Daryl Baldwin, a member of the Miamj Nation of Indiana and Oklahoma. The last native speaker of Miami died in 1962, so his language is in the same condition as the ones in California that this workshop serves. What is so exciting and special about Daryl is that by utilizing written materials on Miami, he has learned his language proficiently and made it the language of his home. His wife and all four of his children speak it; and for his youngest two children, it is the first language. Daryl showed us the analytical, language-learning, and teaching methods that he used to accomplish this tremen-
